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Motivation is a complex human trait and the degree of its presence affects almost everything we do. There are many theories of motivation and learning but our main concern as adult educators is how we can influence motivation in the learner. 
The word “motivation” is closely associated with emotions linked with desire, incentive and driving power, according to the dictionary “an external or internal need or desire that operates on a person’s will causing them to act”. (David Tickner, Class Handout). Knowing this encourages the teacher that engaging the learner in the task at hand on an emotional level is one tool to enhance motivation. 
In andragogy we know that the learner comes to us with many life experiences. Unknown to us in the classroom is an individual’s history that includes parental upbringing, influence of peers, siblings, as well as the many teachers that have left their imprint on the individual’s attitude to learning. These influences as well as a multitude of individual experiences shape the person in many ways including that of how they are motivated. As we know, everyone comes to us with a different degree of intrinsic motivation, some much more than others. 
A student who is intrinsically motivated undertakes a learning activity “for its own sake, for the enjoyment it provides, the learning it permits, or the feelings of accomplishment it evokes” (Mark Lepper 1988). An extrinsically motivated student performs “in order to obtain some reward or avoid some punishment external to the activity itself,” such as grades, stickers, or teacher approval (Lepper). 
Someone who has the desire to succeed will seek out intrinsic ways to motivate themselves to reach the goals they set out for themselves no matter how interested they are or aren’t in the task at hand. These people are often the so-called “high achievers” and want to do their best at all times. Their motivation may be linked to how they appear to others, or they may be trying to please the difficult to please parent that will forever haunt them throughout their adult hood. Competition with siblings could be another ingrained habit that still motivates even though the sibling may no longer be involved with the adult student. Spiritual beliefs may also influence the level of motivation in adults who have been indoctrinated to believe that their every move is observed by a greater power and they want to make it to the pearly gates. It could be argued that these motivators were once extrinsic but are now so ingrained that they are part of the individual’ s intrinsic motivation mechanism. 
  
Jere Brophy (1987) summarizes this succinctly when he says motivation to learn is a competence acquired “through general experience but stimulated most directly through modeling, communication of expectations, and direct instruction or socialization by significant other (especially parents and teachers). 
  
Unfortunately all students are not always motivated to learn and the challenge will always be there to use external motivators in the classroom however R.S. Peters states “In education, as in other meetings between human beings, the wind of the spirit blows where it will. In the end all education is self-education” Peters believes that in order to learn, students must find personal value in what they are to learn, enough to not need the extrinsic motivation that may take them to the point of learning. 
How can we as teachers enhance intrinsic motivation in our students? 
According to Brudage and Mackeracher (1980) there are four stages of motivation as follows: entry, reactive, proactive and the integrative stage. They state that by setting up norms for behavior, by encouraging self expression, by encouraging cooperation and collaboration and finally by valuing the individual’s as well as the group’s accomplishments, the teacher can support the learner throughout each of these stages. 
David Tickner states “we now see motivation described more in terms of communication and respect than in terms of carrots and sticks”. How then do we help to nurture our students’ intrinsic motivation with communication and respect? 
Lowman, 1984, Lucas, 1990, Weiner and Kluwe, 1987, and Bligh, 1971 are researchers who offer some suggestions that may answer that question: 
· Give positive feedback frequently that helps students feel that they can succeed and that sets high yet realistic expectations for success. 
· Give opportunities for success. 
· Assist learners to find personal meaning and value in the material. 
· Establish a positive, open classroom climate 
· Help each individual feel like they belong and can contribute valuable information to the learning group. 
  
Other factors that may influence motivation in the classroom are: 
· how well organized the course is. 
· helping the students know clearly what they need to do in order to succeed. 
· demonstrating a genuine degree of enthusiasm for the course material. 
· showing an interest in students and why they are there. 
· paying attention to their needs in the classroom. 
· being aware of different learning styles. 
  
Motivation is strongly linked to the amount of involvement students have in the classroom activities. One can facilitate involvement by designing activities that allow active participation in the learning process such as group work, games, hands on demonstrations, class presentations and debates. 
  
Asking questions of the students rather than giving out information involves them in a creative problem solving process which can be guided by a skillful teacher. The teacher must be cognizant that they are leading adults who have many life experiences and that it is not a threat to discover that collaboratively, students may just know everything that the teacher could have chosen to lecture to them. How much more of a learning and motivating experience it is for students to think aloud in a safe classroom climate where time is dedicated to the students’ expression and creativity rather than to the lecturer. 
  
Malcom Knowles formulated the “andragogical process design” which includes involving students in the actual course design; asking the students to outline what their learning needs are and how they want to accomplish the learning as well as evaluate it. What better motivator for a student than to take responsibility for their learning in this fashion rather than being told pedagogically that they must learn certain things and to have it thrown at them without their input. Empowerment and autonomy are both embraced and strived for by the adult and can be key motivating factors in learning. 
  
Motivation is a very intricate and delicate influence. It can be affected by boredom on the one hand and extreme arousal leading to anxiety on the other. Finding the middle ground where the student functions most efficiently is important according to De Cecco & Crawford, (1974). 
  
Wlodkowski (1984) classifies motivation into six factors which being aware of can help the teacher to enhance each factor: 
1. Attitude – by creating a positive attitude towards learning. 
2. Needs – by being aware of and responsive to learners needs. 
3. Stimulation – by keeping the learner’s interest and developing their involvement. 
4. Affect – by engaging the learner emotionally in the learning. 
5. Competence – by allowing for successes. 
6. Reinforcement – By giving rewards in terms of acknowledgment of success. 
  
Motivational strategies, according to the information outlined, seem to be a natural outcome of andragogical teaching. Using these strategies can make a difference to the motivation level in students thereby affecting their retention in programs as well as their degree of enjoyment and success in their learning. But as adult educators we must remember as one teacher presented with this Chinese Proverb  “Teachers open doors… The student enters by themselves” 
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